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BACKGROUND: 
 
The Maryland State Department of Education (MSDE) developed the Maryland Model for School Readiness (MMSR), an early learning framework 
which included early learning standards in alignment with the Maryland State Curriculum (Prek-8). 
 
The Standards included the domain Personal and Social Development which included the following strands: 

• Personal Self-regulation 
• Social Self-regulation 
• Approaches Toward Learning 

 
In 2012, a State committee revised this domain and revised the strands to now include: 

• Social Emotional 
• Approaches to Learning/Executive Functioning 

 
The supporting standards were developed by a state committee and edited by an expert from the Center of the Developing Child at Harvard 
University. The domain was renamed Social Foundations.  
 
A direct relationship exists between a child’s personal and social-emotional well-being and overall success in school and life. Emotional development 
occurs through the interaction of a child’s temperament with his or her experiences. This process involves a range and intensity of emotional 
reactions, the perception of emotions in self and others, and the behavioral expressions of emotions. Social functioning is demonstrated by how a 
child interacts with others both verbally and non-verbally in different situations, through gestures, body language, and graphic or written expression. 
 
Approaches to learning and executive functioning refer to the many tasks the brain performs that are necessary to think, act, and solve problems.  
Executive functioning is used for such activities as planning, organizing, strategizing, as well as paying attention to and remembering details.  In school 
and at home, young children gradually learn to self-regulate their behavior. These skills allow them to finish their tasks on time, ask for help when 
needed, wait to speak when called on, and to seek and organize information.  
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Strand: SocialEmotional Regulation 
               Standard: Demonstrateshealthyself-confidence 
                                  Essential SkillsandKnowledge:  Demonstrates independenceinarangeofroutinesand tasks 

EndP3 Indicators EndP4 Indicators EndK Indicators 

•Beginstoactivelyparticipatein  
classroom activities (i.e.,answers  
questionsor joinsdramaticplay). 
•Chooseswhere toplayduring   
            center time.  

•Seeksnewandvariedexperiences and 
challenges(i.e., putsmaterials togetherin 
newways totestresults; joinsinapeer- 
createdgameoractivity). 
•Requiresfewerpromptstofollow 
classroom routinesand is able to  
independently anticipatewhathappens 
next. 

 

•Transitionsbetween tasksand routines 
withaverbal and/or visual warning 
(i.e.,requires limitedtono additional  
prompts). 
•Self-selectsavarietyofactivities  
duringfreechoiceandputsaway  
relatedmaterialswherethey belong 
whenfinishedprior to transitioning to 
next activity. 
•Createsand/orparticipatesina    
newchallengeindependently. 
•Activelyparticipatesincreating  
gamesoractivitieswithpeers. 

Strand:  Social Emotional Regulation 
               Standard:  Demonstrates healthy self-confidence 
                                   Essential SkillsandKnowledge:  Demonstrates age-appropriate independence in decision-making 

    End P3 Indicators End P4 Indicators End K Indicators 

• Begins to independently select  
appropriatematerials during specific  
activities (i.e. when presented with a  
painting project gets redand green paint.) 
•Recognizes the appropriate place for  
           items(e.g., their assigned seat, rest spot, 
etc.). 
 
 

•     Shows interest in leading activities and  
taking responsibility during cleanup  
activities. 
•     Begins identifying when things are not  
put away in designated areas. 
•     Further expands areas of decision-  
making (e.g., child may say, "This morning 
 I'm going to work on my Lego building."). 

•    Independently takes initiative to solve  
problems occurring within activities  
without immediately requiring adult  
support (e.g., the child will search for the 
 missing piece in a game for several  
minutes before asking for help). 
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Strand:  SocialEmotional Regulation 
Standard:  Initiates and maintains relations 
                                   Essential  Skills and Knowledge:  Expresses, understands, and responds to feelings(emotions) of others 

EndP3 Indicators EndP4 Indicators 
 

EndK Indicators 
 

• Identifies basic feelings (i.e. sad, 
mad, happy). 

• Begins to express emotions through 
non-verbal cues with adult modeling 
and support (i.e., body language, 
facial expressions, crosses arms, and 
frowns). 

• Recognizes when someone needs 
help, but may not respond every 
time.  

 
 

• Communicatesnegativeand positive 
emotions verbally and 
respondstoteacherpromptsor 
directions. 

• Understandswiderarrayof 
feelings (i.e.,frustrated, 
scared,lonely)and expresses 
them toothers. 

•    Seeks adult assistance for classmates 
who need support. 

• Shows concern for peers who are 
upset or hurt. 

• Identifiesfeelingsandexpress them 
toothers(i.e.letsanother 
childknowtheyarehappy,sad, mad, 
etc.) andisabletoexplain 
why(e.g.,“I’mmadbecauseyou took 
mytoy.”). 

• Communicatesnegativeemotions 
inanappropriateway and 
proposesasolution(e.g., says,“No” 
or“stop”andproposes a solution to 
their problem- “Please give me back 
the book.”). 

• Provides comfort and support for 
peers who are upset. 

• Determines when adult assistance 
is needed. 
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Strand:  Social Emotional Regulation 
                Standard:  Initiates and maintains relationships 
                                    Essential Skills and Knowledge:  Plays or works with others cooperatively 

End P3 Indicators 
 

End P4 Indicators 
 

End K Indicators 
 

• Plays alongside other children (i.e., 
dramatic play, block table). 

• Begins to understand the concept 
of sharing with adult modeling and 
support. 

 
 

• Has one or more special 
friendships. 

• Initiates interactions (i.e., talking, 
playing). 

• Shares materials and equipment 
with other children with adult 
modeling and support. 

 
 

• Chooses and maintains 
friendships. 

• Asks permission to use others’ 
materials and accepts peer’s 
response. 

• Communicates to others about his             
friendships (e.g., tells parent at 
pick-up about a new friend). 
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Strand:  SocialEmotional Regulation 
               Standard: Initiates and maintains relationships 
                                  Essential Skills and Knowledge:  Recognizes differences or similarities between self as compared to others 

EndP3 Indicators 
  

EndP4 Indicators 
  

EndK Indicators 
  

 

• Beginstorecognizedifferencesor 
similaritiesbetweenselfas 
comparedtoothers(i.e., children 
withdisabilities, gender, haircolor, 
etc.). 

• Identifieswhenapeer isnot given 
thesameinstructionsor structure 
(e.g.,“Katiegetstogointotheblock 
center.”). 

 

• Identifiesdifferences or similarities 
betweenselfascompared to 
others(i.e., childrenwithdisability, 
gender, haircolor, etc.). 

• Identifiesandnegotiates whena 
peerisnot given thesame 
instructionsor structure 
(e.g.,“William’smommy 
letshimwatch Dora.Whycan’t I?”). 

 

• Recognizesandaccepts 
differencesorsimilaritiesbetween 
selfascomparedtoothers 
(i.e.,childrenwithadisability,cultural 
differences,gender,etc.). 

• Understandsandacceptswhena 
peerisnot given thesame 
instructionsor structure 
(e.g.,Alexanderneeds a fidget toy to 
help him stay calm when he’s upset). 
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Strand:  SocialEmotional Regulation 
                Standard:  Initiates and maintains relationships 
                                      Essential Skills and Knowledge:  Shows ability to resolve conflicts 

EndP3 Indicators 
 

EndP4 Indicators 
 

EndK Indicators 
 

 

• Acceptscompromisewhen 
resolvingconflictsifsuggestedby 
anadult (e.g., mom says,"Jackson, 
youcanusethat swingassoonas 
Sheilafinishes her turn."). 

•Seeksadults'helpinresolvinga conflict 
(i.e., goestodadandsays, "Jacobtook 
my truck!"). 

• Continues tolearnsimple alternatives 
toaggressivewaysof 
dealingwithconflicts(i.e., trades 
oneobjectfor adesiredone). 

 

• Identifies inter-personalconflicts 
andbegins to 
manageemotionsmore 
effectivelyusingself-talkwith adult 
support and modeling (e.g., 
“Take3deepbreaths, and then 
askCalebforanother turn). 

• Seeksadulthelpwhensolving inter-
personal conflicts. 

• Discussespossiblesolutions with 
peerswith adultassistance. 

• Has anawarenessof conflict 
resolutionstrategiesbut is not able to 
independently implement 
consistently(i.e., 
understandsastorywhena social 
strategywasusedbut can’tadapt 
functionally). 

 

• Beginstoseethepoint ofviewof 
others(i.e.,theoryof mind). 

• Identifies inter-personalconflicts 
andconsidersverbal ornonverbal 
solutions totheconflict. 

• Negotiateswithotherstosolve 
problems. 

• Acceptsconflict resolution 
strategiesas suggested by 
others 
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Strand:  Approaches toLearningandExecutiveFunctioning 
Standard:  Self-regulation/ Inhibitorycontrol 
                                  Essential Skills and Knowledge:  Control Impulses 

EndP3 Indicators EndP4 Indicators EndK Indicators 

 
• Occasionallyavoidsimitating the 

negative behaviors ofpeers with 
promptingfromanadult. 

• Developing the ability to control 
impulses during structured activities 
with adult support (i.e., resist the 
impulse to call out before raising 
hand during group time) 

• May remind other children to 
control their impulses and follow 
rules when not able to do so 
oneself. 

• May need to be reminded to stop a 
habitual action when it is not 
appropriate (e.g. continuing to go to 
the bathroom for paper towels even 
though they have been moved into 
the classroom). 

• Can enjoy games like Red Light, 
Green Light that require waiting for 
signal to do something with adult 
support. 

 
 
 
 
 
 
 
 
 

 
• Avoidsimitating thenegative 

behaviorofpeerswith minimal 
promptingfromadults. 

• Can more reliably control 
impulses during structured 
activities that are familiar (e.g., 
raising hand to talk). 

• Can play the role of a teacher in game 
and monitor other children’s behavior 
and remind them to follow the rules. 

• Sometimes able to resist habits when 
they are no longer appropriate (e.g., 
may remember while walking to the 
bathroom that the paper towels 
have moved and change course). 

• Able to play games like Red Light, 
Green light that require waiting for 
signal to do something with adult 
support. 

 
• Avoidsimitating thenegative 

behaviorsofpeers. 
• Can consistently control impulses 

during structured activities that 
are familiar (e.g., raising hand to 
talk). 

• Enjoys working collaboratively to 
develop complex rules for games 
(particularly dramatic play) and 
provide reminders of these rules 
when necessary. 

• More able to monitor behaviors and 
resist habits when they are not 
appropriate. 

• More skillful at games like Red Light, 
Green Light that require waiting for a 
signal to do something. 
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Strand: Approaches toLearningandExecutiveFunctioning 
             Standard: Self-regulation/ Inhibitorycontrol 
                                Essential Skills and Knowledge:  Resist Temptation 
 

                                       
EndP3 Indicators EndP4 Indicators EndK Indicators 

• Briefly able to waitfor 
anobjectwithout grabbing.  
Can wait longer with adult 
support. 

 
•    Can wait for a highly desired 

food or object with adult 
reminders (e.g., can wait to 
eat the cupcake in reach 
until the birthday song is 
complete). 

 
• Able to takesturnswithpreferred toys 

withpromptingfrom an adult. 

• Independently waits for an object 
without grabbing most of the time. 
 

• Able to taketurnswithpreferred toysor 
classroom materials(i.e.,waitsfor 
anobjectwithoutgrabbingwith minimal 
prompting). 

 
• Can wait for a highly desired food or    

object, although may occasionally 
need reminders. 

• Consistently waits for an object 
without grabbing. 

 
• Able to taketurnswithpreferred 

toysor classroom materials. 
 
•    Can consistently wait for a highly 

desired food or object when asked.  
May decide independently to wait as 
well (e.g., decides to eat a favorite 
food last). 
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Strand:  Approaches toLearningandExecutiveFunctioning 
              Standard:  Self-regulation/ Inhibitorycontrol 

 Essential Skills and Knowledge:   Refrainsfromemotional outbursts and unsafe behaviors 
 EndP3 Indicators EndP4 Indicators EndK Indicators 

• Showsprogressin resisting the 
impulse to harm self, others or 
property in difficult situations or 
conflicts and using language to 
express strong feelings instead 
(e.g., says,"I really, REALLY need 
thatswing!") May stillfall 
apartunderstress. 

 
 

• Learnscopingstrategies(i.e., 
usingwords, pretendplay, 
drawing)toestablishgreater control 
andcompetencein 
managingintenseemotions(e.g., 
after going totheemergency 
room,heor shemayrepeatedly 
playouttheexperience withdolls 
andstuffedanimals)and resist 
impulse to harm self, others or 
property. 

 
 

• Usesphysical,imaginative,and 
cognitive resourcestocomfort self 
(e.g., goestohisorher desk or 
designated quiet 
areavoluntarilywhenupset) and resist 
impulse to harm self, others or 
property. 

 
• Controlstheexpressionof emotion; 

however,heor she 
continuestoneedadultguidance in 
thisarea. 
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Strand: Approaches toLearningandExecutiveFunctioning 
             Standard:  Self-regulation/ Inhibitorycontrol 
                                       Essential Skills and Knowledge:  Attentiveness – Resists distraction to maintain focus on tasks of interest to the child 

 EndP3 Indicators EndP4 Indicators EndK Indicators 

• Maintains focus on one 
activityforlonger periodsoftimeas 
longas the activity isage-
appropriateandof interest 
(e.g.,canrepeatedlysolve anddumpout 
awoodenpuzzle, evenwithother 
childrenplayingin thebackground). 

 
 

 

• Increasesabilitytoignore distractions 
and sustain attention on topicsthat 
areofinterest to the child (e.g., 
canfocuson adrawingevenwhenother 
childrenarenearby; mightsay, “I’ll 
playwithyoulater. Iwant tofinish 
this.”). 

 
• Capable of sustaining focus onlonger-

term orcomplex projects,withsupport 
from an adult. 

• Capable of resisting distractions and 
keeping attention focused on a task of 
interest to the child. 

 
• Able to independently 

maintainfocusonaproject of 
interestfor a 
sustainedperiodoftime(e.g., 
spendsarainydaybuildinga 
complicatedfortout ofchairsand 
blankets, completewithpropsand 
signs). 
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Strand: Approaches toLearningandExecutiveFunctioning 
               Standard:  Self- regulation/ Inhibitorycontrol 
                                         Essential Skills and Knowledge:  Attentiveness – Resists distraction to maintain focus on tasks set by someone else 

EndP3 Indicators EndP4 Indicators EndK Indicators 

• Remainsontask during an activity set by 
the teacherforshortperiods 
oftimedespitedistractionsthough still 
may require promptingfromanadult. 
 

• Can return to an earlier task after an 
interruption, with adult reminders. 

 

• Remainsontaskduring an activity set 
by the teacher forshortperiods 
oftimedespitedistractionswith 
minimal promptingfromadults (e.g., 
can ignore other activities nearby and 
hold focus on a teacher directed small 
group activity). 

 
• May need a reminder to return to an 

earlier task after an interruption. 
 

•Independently avoidsdistractionsand 
remainson task for short 
periodsoftime during a teacher 
directed activity. 

 
• Can independently pause and 

resumeanactivityto respond to an 
interruption. 

 
• Usesself-talkandotherstrategies 

tomaintain focus 
ondifficulttasksand 
assignmentsfromadults(e.g.,“The
re’s only 3 more questions left. If 
I finish these, then I’ll be all done 
with this project.”). 
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Strand:Approaches toLearningandExecutiveFunctioning 
               Standard: Workingmemory 

Essential Skills  and Knowledge:  Demonstrate the ability to hold and manipulate information 
 
 

EndP3 Indicators EndP4 Indicators EndK Indicators 

•Can remember and talk about what 
has just happened in a story and 
what is happening now. 

 
• Can consider two options and make 

a choice when asked. 
 

• Canholdtwo rulesin mind long 
enough to complete the tasks (i.e., 
“Throw your trash away, and then 
put your lunchbox in your cubby). 
 

• Can remember a response to a 
teacher’s question long enough to 
respond appropriately after  waiting 
for a turn during a short  group 
discussion. 

 

• Can remember recent events in a 
story and use this information to 
shape predictions and questions. 
 

• Will frequently consider a couple of 
possibilities before making a 
choice. 
 

• Canremember and follow multiple 
classroom rules with visual and 
auditory cues. 
 

• Can remember and follow two-
stepdirectionswithout prompting. 

 
• Can hold in mind the comments of 

peers and respond appropriately 
during a short class discussion. 

 

• Remembersseveralkeypointsin 
astoryandthenanswersquestions 
accurately(e.g.,howdidthe main 
character feel whenshefindsthe 
dog?). 

 
• Spends time deliberating 

andweighingchoices (e.g., 
mayspendalong time thinkingabout 
whether togotothe storewith momor 
tostayhome andhelpdad). 

 
• Identifiesandcanholdinmindschoolrul

esindependently. 
 

• Can contribute appropriately to more 
complex group discussions, holding in 
mind both the topic of discussion and 
the contributions of peers. 
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Strand: Approaches toLearningandExecutiveFunctioning 
             Standard: Workingmemory  
Essential Skills  and Knowledge:Demonstrate the ability to hold and manipulate information 

 EndP3 Indicators EndP4 Indicators EndK Indicators 

• Can put down a toy and remember its 
location for a brief period of time. 
 

• Can enjoy success at simple memory 
games tracking a few objects or 
pictures. 

• Can keep track of a few different 
objects for short periods of time. 
 

• Can enjoy more complex memory 
games with more cards or objects. 

• Can keep track of the parts for more 
complicated projects involving many 
pieces. 
 

• Can enjoy success at complex memory 
games, including games requiring the 
tracking hidden objects (e.g., a memory 
game on a rotating board). 
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Strand: Approaches to Learning and Executive Functioning 
Standard: Cognitive Flexibility 
Essential Skills and Knowledge: Can flexibly apply rules to games and behavior 
 

EndP3 Indicators EndP4 Indicators EndK Indicators 

• Can take on a character in pretend 
play and sustain this role 
consistentlyfor approximately5-10 
minuteswithadultmodelingand 
support. 

 
• Can enjoy games with rules and 

follow the rules some of the time. 
 
• Can learn to follow different rules 

in different contexts and can do so 
with reminders (e.g., use indoor 
voices indoors but not outdoors). 
 

• Can recognize when making a 
mistake and change approach with 
adult help. 

 
• Able to sort materials by two 

different characteristics (e.g.,blocks 
go here, dolls go here). 

• Can independently sustain a 
character in pretend play for 10 
minutes or longer. 

• Can switch roles in dramatic play. 
 

• Can enjoy games like Simon Says that 
require child to follow two different 
rules when cued (copying, not 
copying). 
 

• Can follow different rules in different 
familiar contexts with minimal 
reminders (e.g., take off shoes at 
home but not at school). 
 

• Will often recognize and correct 
mistakes independently. 
 

• Able to change the categories used for 
sorting materials with help (e.g., sort 
by color then by shape) 

 

 
• Sustains roles inpretendplay 

independentlyandnegotiates the 
roles. 

 
• Can change roles easily during the 

play if necessary or desired. 
 

• Become skilled at games like Simon 
Says that require the child to follow 
two different rules and can shift rules 
without direct prompting. 
 

• Can consistently follow different 
rules in different contexts and 
quickly learn and follow new rules in 
new contexts. 
 

• Able to recognize and correct 
mistakes. 
 

• Can sort by different attributes 
independently. 
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Strand:  Approaches toLearningandExecutiveFunctioning 
              Standard:  Cognitiveflexibility 
                                   Essential Skills and Knowledge:  Flexible problem solving-seeks multiple solutions to a question, task, or problem. 
 
 

EndP3 Indicators EndP4 Indicators EndK Indicators 

• Employsastrategytosolvea 
problemwithadult modeling, 
prompting,andsupport. 

 
• Asksadultstosolveor “fix”a 

problem. 
 

• Continues tobecomemoreflexible 
inproblem-solvingandthinking 
throughalternatives (e.g., when trying 
toput onshoes, talkstoself aboutwhat 
todofirst. Iftheshoe 
won'teasilygoononefoot, heor 
shetriestheotherfoot.). 

 

• After a conflict with another child, can 
talk about other ways the problem 
might have been resolved. 
 

• When faced with a problem, can slow 
down and think through options with 
support from an adult (e.g., “It looks 
like someone is in your way.  What 
could you do to get him to move?”) 

• Beginstoemploytheir own solutions 
toproblemsthroughtrial anderror 
(e.g.,triesdifferentpegs 
toseewhichonefits). 

 
• Continues tobecomemore 

cognitivelyflexibleandisable to 
drawonvaried resources to solve 
problems(e.g., tries tobuild 
alargestructurewithblocks, but 
thebuildingkeepsfallingdown. After 
severalfailedattempts, heor 
shetriesmakingalarger base. 
Mayalsolookathowotherchildrenha
ve madetheir buildings.). 

 

• When in conflict with another child, 
increasingly able to suggest possible 
solutions. 
 

• When faced with a problem, can be 
reminded to slow down and think 
about what to do. 

• Solvesproblemsbyplanningand 
carryingout asequenceofactions; 
mayseek morethanonesolution, 
andexplain theirreasoning (i.e. 
discussesthenumber of people 
whowantsomeplaydough, 
suggestsmethodsfordividingit, 
andhowtheymight 
determineifthepiecesareall thesame). 

 
• Becomes increasingly able to 

thinkcreativelyabout multiple 
solutions toaproblem (i.e., 
analyzespossible results). 

 
• Utilizesvariedandflexible 

approachestosolvelonger-termor 
moreabstractchallenges (e.g., 
whenplanningtohavefriendsover 
onarainyday,thinksabouthowto deal 
withalimitedspacetoplay). 

 

• Able to negotiate conflicts with other 
children independently by considering 
a few potential solutions. 
 

• May slow down and use self-talk to 
think about what to do when 
approaching problem. 
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Strand:  Approaches toLearningandExecutiveFunctioning 
              Standard:  Initiativeandcuriosity 
                                   Essential Skills and Knowledge:Desiretolearn–asksquestionsand seeksnewinformation 

EndP3 Indicators EndP4 Indicators EndK Indicators 
• Beginstoaskbasic“wh” questions 

relatedtotheenvironment (e.g., 
“WhereisSarahgoing?”). 

 
 

• Seeksexperienceswithnewtoys and 
materials(e.g.,listensto 
stories,playswith friends at the 
water table, takestripstothefire 
station). 

 
 

• Generatesideaswith teachersand 
peers with adult modeling and 
support. 

• Asksquestionsabout future 
events,aswell asabout thehere 
andnow(e.g.,asks, "Whenwill we 
gotoVal’s?) 

 
• Posesquestionstoseek 

explanationsabouttopicsof 
interestwith adult support and 
modeling. 

 
• Elaborates on experiments by 

attempting to replicate results using 
different materials (e.g., gathers 
several materials to drop in the water 
table, then sorts what sinks vs. what 
floats).  

 
• Askstoparticipateinnew 

experiences that heor shehas 
observedorhasheardof others 
participatingin(e.g., says, 
"Janicegoesfishing. CanI?"). 

 
 
 
 

 

•     Askshigher-level questions(e.g., 
"What wouldhappenifwe 
hadnofood?" or "Whywas Raymond 
madat me"?). 
 

• Posesquestionstoseek 
explanationonavarietyoftopics. 

 
• Triesanevenwiderrangeofnew 

experiences,bothindependently 
andwithpeersandadults 

 
• Expandsverbal andnonverbal 

enthusiasmforlearningnew 
things,includingacademic(i.e., 
reading,writing)andphysical skills 
(i.e., ridingabike). 
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Strand:  Approaches toLearningandExecutiveFunctioning 
              Standard:  Initiativeandcuriosity 
                                 Essential Skills and Knowledge:  Desire to learn – interest in challenges 

d l  EndP3 Indicators EndP4 Indicators EndK Indicators 
• Continues toasknumerous questions, 

whicharebecoming more 
verballycomplex(e.g., asks, "How do 
wegettoNana'shouse?"). 

 
• Startstodemonstrateenthusiasm for 

newchallengesand experiences. 

• Asksquestionsabout future 
events,aswell asabout thehere 
andnow(e.g.,asks "Whenwill we 
gotoSarah'shouseagain?"). 

 
• Startstoshowan increase in 

enthusiasm for 
learningletters,shapes,and 
numbers(e.g.,whilelookingat a 
bookwithdad,pointstoaword that 
containstheletter "S"and 
says,"S!That's inmyname!What is that 
word?"). 

 
• Seeksnewandvariedexperiences 

andchallenges(e.g., putsmaterials 
togetherinnewways totest 
results; joinsinapeer-created 
gameoractivity, triestodressa 
newdoll orbuildsanew 
constructiontoy). 

 

• Attempts activities that are new 
and challenging.  May deliberately 
take risks when learning new skills. 

 
• Showsinterestand skill in more 

complexself-helpskills(e.g., zips 
jacket, preparesasnack). 
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Strand: Approaches toLearningandExecutiveFunctioning 
             Standard: Initiativeandcuriosity 
                                Essential Skills and Knowledge:  Independence in learning – plans and initiatesprojects 

 EndP3 Indicators EndP4 Indicators EndK Indicators 

  
• Beginstoactivelyparticipatein 

classroom activities (i.e.answers 
questionsor joinsdramaticplay). 

 
• Chooseswhere toplayduring center 

time. 
 
• Beginsto independently 

selectappropriate 
materialsduringspecificactivities 
(e.g.,whenpresentedwithapaintingpr
ojectgetsredandgreen paint.) 

 

 
• When prompted, initiates plan of 

activities 
 
• Showsinterestinleadingactivities and 

taking responsibilityduring 
cleanupactivities. 

 
• Furtherexpandsareasofdecision- 

making (e.g., child maysay,"This 
morning I'mgoing toworkonmy 
Legobuilding."). 

 
• Developsgreaterability toset 

goalsandfollowaplan (i.e.,child 
says,"I'm going topickupall these 
branches,"andthenworksuntil 
itisdone). 

 
• Independently plans a project and 

gathers materials needed to 
execute the project. 
 

• Self-selectsavarietyofactivities 
duringfreechoiceandputsaway 
relatedmaterialswherethey 
belongwhenfinishedprior to 
transitioning tonext activity. 

 
• Activelyparticipatesincreating 

gamesoractivitieswithpeers. 
 
• Independentlytakes initiative to 

solveproblemsoccurringwithin 
activitieswithout immediately 
requiringadult support (e.g.,thechild 
will searchfor themissingpiecein 
thedoctor’skit forseveral minutes 
beforeasking for help). 
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Strand: Approaches toLearningandExecutiveFunctioning 
                 Standard: Demonstrates Persistence 
                                   Essential Skills and Knowledge:  see 

b l  EndP3 Indicators EndP3 Indicators EndP3 Indicators 

i.Persistsinanactivityfromstart tofinish 
(completeatask) -independently 

i.Persistsinanactivityfromstart tofinish 
(completeatask) -independently 

i.Persistsinanactivityfromstart tofinish 
(completeatask) -independently 

• Persistswithawidervarietyof 
tasks,activities,andexperiences 
withadultprompting. 

 
• Keepsworking tocompleteatask 

evenifitismoderatelydifficult 
(e.g.,persistswithasomewhat 
challengingwoodenpuzzle). 

 
• Notes sense of accomplishment 

when finishing a planned activity (i.e. 
successfully drawing a figure). 

• Persistswithawidervarietyof 
tasks,activities,andexperiences 
withadultprompting. 

• Keepsworking tocompleteatask 
evenifitismoderatelydifficult 
(e.g.,persistswithasomewhat 
challengingwoodenpuzzle). 

• Will often persist in working to 
complete all aspects of a planned 
task (e.g., when building a zoo in the 
block area, will keep working until 
every animal has a cage). 

• Persistswithawidervarietyof 
tasks,activities,andexperiences 
withadultprompting. 

• Keepsworking tocompleteatask 
evenifitismoderatelydifficult 
(e.g.,persistswithasomewhat 
challengingwoodenpuzzle). 

• Can persist in completing a 
complicated plan (e.g., creating a 
parade in the classroom that involves 
making instruments, costumes and 
decorations). 

ii.Persists in thefaceof failure ii.Persists in thefaceof failure ii.Persists in thefaceof failure 
• Insistsuponputtingoncoat 

independently,even though prior 
attempts have been unsuccessful. 

• Continues tostackcupsor 
completeasimplepuzzle 
unsuccessfully withoutan 
emotional outburstwithadult 
support. 

• Can adjust approach to a task to 
resolve difficulties with adult help 
(e.g., if teacher suggests the child 
rotate a puzzle piece to find a better 
fit). 

 

• Continues toattempt tobuilda 
towerevenafter3or more 
unsuccessfulattemptswithadult 
support andencouragement. 

• Experiencesdifficultywithdrawing, 
cutting, andwriting, but persists 
withadult support andencouragement 
until taskiscomplete. 

• Will often notice that a problem can 
be resolved by a change in approach 
(e.g., trying to fit a puzzle piece a few 
times and then rotating to find a 
better fit). 

• Continues toattempt tobuilda 
towerevenafter3or more 
unsuccessfulattempts 
independently. 

• Experiencesdifficultywithwriting, 
howevercontinuestotry write 
lettersandnumbersindependently, 
until the task is completed. 

• Will consistently try a new approach 
to a problem when the old one is not 
working (e.g., immediately rotating a 
puzzle piece to find a better fit). 
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Strand:  Approaches toLearningandExecutiveFunctioning 
              Standard:  Demonstrates Cooperation 
                                  Essential Skills and Knowledge:  Positivelyparticipates incooperativeplay 

EndP3 Indicators EndP4 Indicators EndK Indicators 

   

 
• Offers basic helptopeerswho 

areinneed,upset,hurt, orangry 
(e.g.,hug, comfortobject, pat, 
encouragingword). 

 
 

• Attemptstogiveaid maynot take 
intoaccount theother child's 
characteristicsor needs(e.g., 
offersacryingclassmatehisor her 
ownstuffedanimal, even though 
thechildhasanother comfort object). 

 
• Responds moreappropriatelyand 

sympatheticallytopeerswhoare 
inneed,upset,hurt,orangry(e.g., 
says,"Don't cry,Willy.Mydaddy 
canfixthatbike.Heknowshow."). 

 
• Usesawiderarrayofwordsor 

actionstodemonstrateawareness, 
understanding, andconcernfor 
whatothersarefeeling(e.g., goes 
overtoachildwhoseblockbuildinghasfal
lendownandsays, "Don't 
worry,Manuel.I'llhelpyou 
builditupagain."). 

   

 
 
• Beginstohaverealfriendships, even 

though he or she may not understand 
the concept of friendship or that these 
relationships may not last (e.g., says 
“my best friends are Nathan, Sharon, 
Enrique, Cassidy…” and all others in his 
or her class). 

• Showsfurther progress in 
developingfriendshipswithpeers, 
evenifabondisformedwith just 
oneotherchild. 

 
• Beginstotrytopleaseother children 

(e.g., says, "Youcancome 
tomybirthday party, ok?"). 

• Continues toestablishand 
maintainfriendshipswithother 
children.Seeksothers' acceptance 
andfriendship (e.g., says, "We're 
buddies,right?").  
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Strand:  Approaches toLearningandExecutiveFunctioning 
              Standard:  Demonstrates Cooperation 

                                  Essential Skills and Knowledge:  Positivelyparticipates incooperativeplay 
EndP3 Indicators EndP4 Indicators EndK Indicators 

   

• Acceptscompromisewhen 
resolvingconflictsifitissuggested 
byanadult(e.g., momsays, 
"Jackson,youcanusethatswing 
assoonasSheilahas finished."). 

 
 

• Seeksadults'helpinresolvinga conflict 
(e.g., goestodadandsays, "Jacobtook 
my truck!"). 

 
 

• Continues tolearnsimple alternatives 
toaggressivewaysof 
dealingwithconflicts(e.g., trades 
onedollfor adesiredoneby saying, 
"YouhaveTHISdolly, okay?"). 

• Suggestssolutionstoproblems 
withotherchildren,while 
continuing toseekadults'help 
(e.g.,says, "Hey,Benjamin!We 
canBOTHbefiremen!"). 

• Usesabroader repertoireof strategies, 
includingnegotiation andcompromise, 
toresolve 
conflictsbeforeseekingadulthelp 
(e.g.,says, "Ihaveagreatidea, 
Henry!Youbethebear, andI will be 
thelion. Thenwecanswitch!"). 

 
 

• Uses morecomplex languageto 
expresshisor her understanding 
offeelingsandtheir causes(e.g., 
says,"Iwanttotryridingon that,but I'm 
sortofscared, too."). 
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Strand:  Approaches toLearningandExecutiveFunctioning 
              Standard:  Understanding and complying with classroom rules, routines and expectations 
                                  Essential Skills and Knowledge:  Follows routines, rules, and directions 

 EndP3 Indicators EndP4 Indicators EndK Indicators 

 
• Followsclassroom rulesfrequently 

 
• Behavesappropriately within the 

contextof theclassroomroutines (i.e. 
sitsforbriefperiodsduring circleor 
washeshands forlunch time. 

 
• Beginstoanticipatethenext activity in 

the routine (i.e. asking 
“Arewegoingoutside?”during snack 
time). 

 
• Helps tocreateclassroom rules. 

 
• Responds toteacher directionsor 

signalsconsistently. 
 

• Takes initiativewithassignedor chosen 
tasksrelating toclassroom routines. 

 
• Behavesappropriately within the 

contextof theclassroomroutines with 
adult modeling and support (i.e. 
listenswhensomeoneelseis talkingor 
raiseshandtoshare. 

 
•

 Requiresfewerpromptstofoll
owclassroom routinesand is able to 
independently 
anticipatewhathappensnext. 

 
• Able toanswerwhyspecificrules 

exist(i.e.,safety rules). 
 

• Able tohelpcreateschool rules. 
 

• Able torecognize rulesasfair or 
unfair. 

 
• Able tohelpproblem solve rulesin 

support of fairtreatment of everyone. 
 

• Able toplantheir activitiesaround 
theclassroom routine 

 
• Identifiesclassroom routinesby 

dayoftheweek (i.e. 
understandingonMondaymusicis 
afterlunch, etc.). 

 
• Behavesappropriately within the 

context of school routines (i.e. exiting 
the bus or attending school 
assemblies). 
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Strand:  Approaches toLearningandExecutiveFunctioning 
               Standard:  Understanding and complying with classroom rules, routines and expectations 
Essential Skills and Knowledge:  Ability to transition 

 EndP3 Indicators EndP4 Indicators EndK Indicators 

i. Demonstrates the 
abilitytostoponeactivityandstart 

 

i. Demonstrates the ability to stop 
oneactivityandstart another 

i. Demonstrates the 
abilitytostoponeactivityandstart another 

  
•Responds to visual orauditory 

promptsandcuestotransition to 
thenextactivity withadultsupport. 

• Moves from apreferredactivityto 
alesspreferableactivity withadult 
support andassistance. 

• Demonstratestheabilitytostopan 
engagingactivitytohelpcleanup 
withadultsupport. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
• Takesandgivescuestoother 

childrenduring transitionand 
modelstheirappropriatebehavior 
withadultsupport. 

• Occasionallydemonstrates the 
abilitytostopanengagingactivity 
tohelpcleanupwith and requiring 
lesssupport andguidance from an 
adult. 

 

 
• Consistentlydemonstratesthe 

abilitytoindependently 
stopanengagingactivity 
totransitiontoanother less 
desirableactivity. 

• Responds to visual orauditory 
promptsandcuestotransition to 
thenextactivity withlittleor no 
adultprompting. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ii. Demonstrates the abilitytoadapt 
tonewenvironments 
withappropriatebehaviorswithadult support. 

ii. Demonstrates the abilitytoadapt 
tonewenvironments 
withappropriatebehaviorswithadult support. 

ii. Demonstrates the abilitytoadapt 
tonewenvironments withappropriatebehaviors 
independently. 

 
 •  Demonstrates comfort with the transition  

from home to the classroom environment  
(e.g., begins to calm down quicker and  
morefrequentlywhen parents leave). 

•Engages with trusted adults during  
transition with support and  
encouragement. 

 
•   Manages separation anxiety from home to  
school by kissing caregiver goodbye or  
waving from the window every day. 
•    Frequently demonstrates comfort with the  
transition from home to the classroom  
environment (e.g., easily calms down when 
parents leave.) 
•    Engages in out of the classroom activities  
(i.e., recess) and successfully re-enters  
classroom without disruption. 

 
•    Arrives at school ready to engage in the  
classroom routine. 
•    Consistently transitions easily from home to 
school. 
•    Engages in out of classroom activities and  
successfully re- enters the classroom routine 
without disruption independently. 
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Strand:  Approaches toLearningandExecutiveFunctioning 
               Standard:  Understanding and complying with classroom rules, routines and expectations 
Essential Skills and Knowledge:Demonstratesappropriateuseofmaterialsor belongingsand thoseof others 

EndP3 Indicators EndP4 Indicators EndK Indicators 
 
 
 
 
 

 
• Beginstohelpwithcleanupafter 

activitieswithpromptingand adult 
assistance. 

 
• Beginstorecognizewhere 

materials belong. 
 

• Beginstounderstandhowtouse age-
appropriateclassroom materialswith 
modelingand 
prompting.Followsadultdirectionand 
modelingforanassigned task (e.g., 
turning pages of book with care, 
then puts book back onto shelf with 
prompting). 

 
• Beginstoreferencepast 

knowledgetocreate understandingof 
newinformation throughpretendplay 
(e.g., says “This game is like the one we 
played in Ms. Kim’s class). 

 

 
• Helpswithcleanupafter activities 

withprompting. 
 

• Beginstodemonstrateappropriate 
useofclassroom materialswith 
modeling (e.g.,usingglueinanart 
projectappropriatelyorturning 
bookpageswithcare). 

 
• Recognizesandisresponsiblefor 

returningitemstoappropriate 
locationwithprompting. 

• Beginsidentifyingwhenthingsare 
notputaway indesignatedareas. 

 

 
• Cleansupafter activities,placing 

items in their appropriateplace 
independently. 

 
• Demonstratesappropriateuseof 

classroom materialswith 
consistencyandindependently. 

 
• Beginstounderstandand 

appropriatelycareforitemsthat 
belong tosomeoneelse. 

 
• Continues tobenefit fromhands- 

onexperiences tosupport more 
abstract thinkingskills (e.g., makes 
abookaboutlastsummer's vacation 
trip, completewith sectionsfor 
eachplacevisited, drawings 
toillustrate,andlabels 
writtenwithadulthelp). 

 



25 

 

SOCIALFOUNDATIONSFRAMEWORK 
 
 
 
 
 

 

Strand: Approaches toLearningandExecutiveFunctioning 
              Standard:  Demonstrates cognitiveflexibility 
                                  Essential Skills and Knowledge:  Understands symbolicrepresentation 

EndP3 Indicators EndP4 Indicators EndK Indicators 
 
 
 
 
 

i.Representspeople,places,or things 
throughdrawings, movement,andthree- 
dimensionobjects 

i.Representspeople,places,or things 
throughdrawings, movement,andthree- 
dimensionobjects 

i.Representspeople,places,or things 
throughdrawings, movement,andthree- 
dimensionobjects 

• Develops genericsymbolsfor 
repeateddrawingsof common 
objectslikesun,dogandhouse. 

 
• Beginsdrawingin a more realistic 

manner,occasionallyoscillating 
between realismandscribbling. 

 
 
 
 
 
 

• Beginstocreateart thatis more 
realisticandincludessomedetails 
ofobjects, animalsorpeople. 
Suchdetailsaretypically 
rememberedfeaturesthathave 
madeanimpression, but donot 
includeall thatisseenorknown 
(e.g.,drawsapictureofacar with four 
wheelsbutnowindows). 

 
• Usesart toreflect thoughtsand 

feelings(e.g., transformsalistof 
favoritefoodsthat histeacherhad 
recordedonpaperintoamobile 
fromwhichillustrationsof these 
foodsarehung). 

 
• Developsasetofsymbols to 

createalandscapethat eventually 
becomesasinglevariation 
repeatedendlessly. 

 
• Landscapesarecomposed carefully, 

givingtheimpression that 
removinganysingleform would 
throwoffthebalanceofthe 
wholepicture. 
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Strand: Approaches toLearningandExecutiveFunctioning 
              Standard:  Demonstrates cognitiveflexibility 
                                  Essential Skills and Knowledge:  Understands symbolicrepresentation 
End P3 Indicators End P4 Indicators End K Indicators 

ii. Engages in pretend play and acts out roles ii. Engages in pretend play and acts out roles ii. Engages in pretend play and acts out roles 

• Identifies difference between fantasy and 
reality with adult support and prompting. 
 

• Able to act out simple roles (i.e., “Look, I 
am a dog, ruff, ruff.”). 

 

 

 

 

 

• Communicates thoughts and feelings 
through role play though may still need 
adult support (e.g., play acts being a 
kitten seeking affection and hugs).  
 

• Uses objects as symbolic props (e.g., 
places a shell on top of a dollhouse and 
declares it to be a satellite dish). 

 
• Becomes more animated in play (e.g., 

using different voices for the baby, dog, 
etc.) 

 

 

 

• Imitates and sustains pretend play 
independently and negotiates the 
roles. 
 

• Begins adhering to social norms in 
pretend play (e.g.., only girls can be 
mommies). 

 
• Demonstrates understanding of the 

world around her/him. 
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Strand:  Approaches toLearningandExecutiveFunctioning 
               Standard:  Demonstrates cognitiveflexibility 
                                   Essential Skills and Knowledge:  Understands symbolicrepresentation 

End P3 Indicators End P4 Indicators End K Indicators 

iii. Recognizes cause and effect iii.. Recognizes cause and effect iii.. Recognizes cause and effect 

• Understands explanations when concrete 
objects and actions support the verbal 
explanation, and phenomena are directly 
observable (e.g., "When we mix colors, we 
get a new color. See what color you get 
when you mix yellow with blue."). 

• Increased ability to understand explanations 
when concrete objects and actions support 
the verbal explanation, and phenomena are 
directly observable (e.g., "When we mix 
colors, we get a new color. See what color 
you get when you mix yellow with blue."). 
 

• Begins to understand explanations of events 
that have not been experienced directly, as 
long as the child has had similar experience. 

• Increased ability to understand verbal 
explanations of phenomena that are not 
directly experienced, as long as the child has 
had similar experiences (e.g., “The sun gives 
off heat. Even though you can’t see it, it’s 
happening”). 
 

• Begins to understand consequences of own 
action when prompted by teacher (e.g., “Tell 
me what is a good reward for helping your 
friends clean up their block game”).  

 


