
MARYLAND STATE DEPARTMENT OF

EDUCATION
L_s1Tv AND EXCELLENCE_J

State Early Childhood Advisory Council
Wednesday, May 8, 2019

10:00 am. -3:00 p.m.
Ascend One - Howard County Public School System (HCPSS) Conference Center

8930 Stanford Blvd., Columbia, Maryland 21045
Susquehanna Room

Time Task
10:00- 10:15 Welcome! Introductions and Announcements

• Steven Hicks, Assistant State Superintendent, Division of Early Childhood, Maryland State Department of
Education (MSDE)

10:15- 12:00 Presentations
• Preschool Development Grant 8-5 Needs Assessment— Kasia Razynska, Associate Director of Evaluation

and Continuous Improvement, MAEC, Inc. and Maria del Rosario (Charo) Basterra, Vice President, MAEC
Deputy Director, Center for Education_Equity (Communication — Priority_1,_Work force_Development-Priority 2)

12:00-1:00 Lunch (onyourown)
1:00 - 2:00 Old Business

• Welcome - Dr. Carol A Williamson, Deputy Superintendent, Office of Teaching and Learning, MSDE
• Pritzker Grant Update — Margaret Williams, Executive Director, Maryland Family Network (MFN) -

(Comm unication — Priority 1, Workforce Development-Priority 2)
• Preschool Development Grant update

• Local Early Childhood Advisory Councils Quality Grants — Wendy Dantzler, Early Childhood
Coordinator, Collaboration and Program Improvement Branch, DEC, MSDE (Communication —

Priority 1)
• WIDA, Maryland as an Early Learning WIDA State, Karma Hudack, Grants Specialist, Collaboration

and Program_Improvement Branch._DEC,_MSDE_(Communication_—_Priority_1)
2:00-2:30 New Business

• Child and Adult Care Food Program (CA CFP) - Lucy Ann Amos. CA CFP Training Specialist, Office of School
and_Community Nutrition_Programs._MSDE (Workforce_Development-Priority 2)

2:30 —3:00 General Announcements and Next Steps
• Striving Readers Comprehensive Literacy Grant - Vanessa Williams, Program Specialist, Division of

Curriculum, Instructional Improvement, and Professional Learning, MSDE
• Office of Child Care Update-Jenn Nizer, Director of the Office of Child Care, Division of Early Childhood,

MSDE

• Maryland EXCELS- Jena Smith, Quality Assurance Supervisor, Maryland EXCELS Branch, Division of Early
Childhood, MSDE

• U. S. Play Coalition Conference: Your Definition of Play- Pally StThe, Co-Founder, Pure Play Every Day, Inc.
: • State Early Childhood Advisory Council Announcements — Wendy Dantzler. Early Childhood Coordinator,

Division of Early Childhood, MSDE

3:00 Adjournment of Full Council



Priorities

Currently, the Council is focused on two priority areas: Communication / Public Awareness and Workforce
Development.

Communication! Public Awareness (Priority 1): Objectives for this priority are:

• To update and develop communication policies and procedures to ensure effective communication with
local jurisdictions as well as effective interdepartmental communication, This will include a plan for the use
of social media and SMS services.

• To develop a public awareness campaign to educate the community and reinforce the importance of early
childhood education, This public awareness campaign will serve as an ‘umbrella campaign” that will
support the efforts of the local councils and link the communfty to effective and reliable resources.

Workiorce Development (Priority 2): Objectives for this priority are:

• Increase capacity for behavioral health consultation to child care, home visiting, pre-kindergaden, Early
Head Start and other early childhood programs, including kindergarten, and Head Start,

• Increase capacity for behavioral health consultation to pediatric providers through Baltimore Health
Integration in primary Pediatric Care. (Lead — Health Department)

• Establish behavioral health consultation to maternal health providers with focus on pregnant and postpartum
women. (Lead — Health Department)

• Convene collaborative State and Local implementation teams to establish and sustain systemic change to
improve outcomes for infants, toddlers, children, and youth with disabilities and their families. (Lead -

Special Education/Early Intervention)

To support these initiatives, the state will need to review its training component and ensure that it has the capacity to
support all early education and care providers. Objectives for this work are:

• To develop effective strategies that addresses the use of technology in the classroom and in early education
and care programs as well as family engagement and challenging behaviors. To successfully address the
latter, strategies should consider training or coaching models that are also inclusive of communication skills,
relationship building, cultural competencies, and trauma informed care.

Birth-B (Priority 3): We will be asking our State Early Childhood Advisory Council members for input and feedback
as we begin our work this fall. Education Counsel, a non-profit educational consulting firm, has invited Maryland to
participate with Connecticut, Delaware, and Mississippi in a multi-state workgroup as our states begin to implement
the Birth toS opportunities that are in our new ESSA plan. They will be supporting us with evidenced based ideas in
order to expand opportunities and improve outcomes for all students from birth through age 21.
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th
e

system
is

still
fragm

ented.

•
M

aryland
is

a
national

leader
w

hen
it

com
es

to
p
aren

t
engagem

ent.
P

rogram
s

and
services

to
su

p
p
o
rt

fam
ilies

are
offered

in
a

piecem
eal

fashion,
m

ostly
to

th
e

to
vulnerable

populations.

•
M

aryland’s
early

childhood
data

system
is

in
significant

need
of

m
odernization.

M
id-A

tlantic
E

?jpifr
C

onsortium
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N
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w
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E
C

15

f
Thriving

C
hildren

&
Fam

ilies



t

-I
n

0

fl
C

t

0

,,
C
2
2
2
0

Octn

CD)DJ
D C

D

flf

rf

jD)

rD(D
Di
-3
CD

E

n

a

n
0)
-3
CD
n
0
Cd,
-I.
U,

D



FU
N

D
IN

G

•
M

aryland
has

substantially
increased

th
e

num
ber

of
fam

ilies
accessing

th
e

C
hild

C
are

S
ubsidy

P
rogram

by
•

M
aryland

raised
incom

e
eligibility

levels
and

th
e

value
of

child
care

scholarships.
•

M
ore

than
4,000

children
are

using
th

e
scholarship

fund.

G
ross

Fam
ily

Size
C

ountable

Incom
e

:N
Fam

ily
of

2

Fam
ily

of
3

Fam
ily

of
4

Fam
ily

of
S

Fam
ily

of
6

Fam
ily

of
7

Fam
ily

of
8

Fam
ily

of
9

Fam
ily

of
10

$48,637

$60,081

$71,525

$82,969

$94,413

$96,558

$98,704

$100,850

$102,996

‘t’c
E

quity
C

onsortium
Inc

2019
N

o
tto

b
e

rep
ro

d
u

ced
v

it!
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S
urvey

.
T

argeted
to

parents,
child

care
providers/teachers

and
com

m
unity

m
em

b
ecr

.
A

dm
inistered

electronically.

•
M

ostly
advertised

through
th

e
tow

n
hail

m
eetings.

•
P

arent
survey

have
been

developed
in

seven
languages

(E
nglish,

F
rench,

S
panish,

C
hinese,

A
rabic,

A
m

haric
and

U
rdu).

M
id-A

tlantic
E

quity
C

onsort/un,
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N
E

E
D

S
A

SSE
SSM

E
N

T

S
u
rv

ey

•
T

he
S

urvey
has

been
taken

by
443

participants
so

far
(27

parents,
318

providers
98

com
m

unfty
partners).

Ifyou
haven’t

already,
p

lease
take

the
survey.

Ifyou
have

taken
the

survey,
T

H
A

N
K

Y
O

U
and

p
lease

help
us

prom
ote

itw
ith

other
stakeholders,

especially
parents!

P
aren

t

•
E

arL
y

C
W

Id
C

are
or...

C
o

m
m

u
n

ity
P

artn
er

0%
10%

20%
30%

4
0

%
5

0
%

6
0

%
70%

8
0

%
9
0

%
100%

M
id-A

tlantic
E

quity
C

onsortium
,

Inc.
2019.

N
otto

be
reproduced

w
ithoutperm

ission
ofM

A
EC

.
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E
D

S
A
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N
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Q
uotes

from
parents

on
the

open
resp

o
n
se

portion
of

the
survey

“Itis
hard

to
find

high
quality

infant
care.

Fam
ily

providers
are

m
ore

affordable
fo

r
fam

ilies,
but

they
have

even
m

ore
lim

itations
w

hen
taking

infants
and

spots
are

hard
to

com
e

by.
H

igh
quality

center
care

is
extrem

ely
expensive.”

N
ursery

school
(private)

H
ead

S
tart

Fam
ily

child
c
a
r
e
_

A
t

hom
e

w
ith

a
relative

or...

H
om

e
visiting

program

0%
10%

20%
30%

40%
50%

60%
70%

60%
90%

100%

M
id-A

tlantic
E

quity
C

onsortium
Inc

2019
N

ot
to

be
rep

ro
d

u
ced

w
ithoutp

erm
issio

n
of

M
A

E
C

20

P
ublicly

funded...

“Y
oung

children
and

fam
ilies

are
struggling

w
ith

m
ental

health
and

behavior
issues

and
schools

are
not

safe.
Infants

and
toddlers

is
not

qualifying
children

w
ith

the
social

em
otional

dom
ain.”

L
icensed

child
care

cen
ter



N
E

E
D

S
A

S
S

E
S

S
M

E
N

T

Q
uotes

from
providers

on
the

open
resp

o
n
se

portion
of

the
survey

“M
any

of
our fam

ilies
sufferfrom

poverty,
relying

on
grandparents

to
supplem

ent
care

fo
r

their
children.

T
he

opioid
crisis

and
am

o
u

n
t

of
children

affected
by

traum
a

is
im

pacting
the

w
ork

th
at

centers
and

schools
can

do
daily.”

“W
e

need
to

have
m

ore
professional

developm
ent

opportunities
fo

r
teachers

in

O
th

er
(p

lease
—

_

sp
ecify

)
A

H
o
m

e
v

isain
g

p
ro

g
ram

p
ro

v
id

er

r
F

am
ily

chiL
d

care

/
p

ro
v

id
er

T
each

er/care
g

iv
er

at
a

p
riv

ate
child

care
cen

ter

T
each

er
at

a
pubL

ic
child

care
cen

ter

childcare
centers.

T
he

staff
is

underpaid
already

and
cannot

afford
to

take
courses,

so
the

quality
of

education
is

low
.”

M
id-A

tlantic
E

quity
C

onsortium
.

inc.
2019.

N
ot

to
be

rep
ro

d
u
ced

w
ithout

p
erm

issio
n

o
f

M
A

E
C
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Q
uotes

from
com

m
unity

partners
on

the
open

resp
o
n
se

portion
of

the
survey

“Public
school

teachers
and

facilities
are

not
equipped

to
m

eet
the

needs
of3’s

or
m

ost4’s

_
_
_
_

as
theirfocus

is
not

on
developm

entally
appropriate

practices.
T

he
continuation

of
com

m
unity

based
options

is
extrem

ely
im

portantparticularly
fo

r
children

w
ith

m
any

risk
factors

in
their

background.”

“T
here

are
currently

less
than

20
spaces

fo
r

qualified
and

licensed
infant

-toddler
childcare

in
the

entire
county.

Y
oung

w
orking

m
others

are
often

excluded
from

the
w

orkforce
consequently

-
or

m
ake

arran
g

em
en

ts
th

at
are

h
arm

fu
lfo

r
the

young
child.”

Fam
ily

advocate

O
ther

(please
—

specify)
m

i
i
t
y

service

A
D

irector
or

em
ployee

of
a

state
or

national
nan-profit

D
irector

or
em

ployee
of

a
local

rrunpiolW

M
id-A

tlantic
E

quity
C

onsortium
Inc

2019
N

otto
be

reproduced
w

ithoutperm
ission

ofM
A

E
C
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N
E

E
D

S
A

SSE
SSM

E
N

T

F
o
cu

s
G

ro
u

p
s

•
W

orking
w

ith
M

A
EC

,
M

SD
E

w
ill

conduct
20

focus
groups

in
four

regions

across
th

e
state

w
ith

parents,
fam

ily
care

providers,
teach

ers
in

all

settings,
and

o
th

er
stakeholders.

•
S

panish
language

groups
w

ill
be

available
for

P
arents

and
Fam

ily
C

are

P
roviders.

•
Focus

groups
w

ill
be

conducted
in

the:

•
W

est
(G

arrett,
A

llegany,
W

ashington,
F

rederick)

•
E

ast
(K

ent,
Q

ueen
A

nne’s
C

aroline,
T

albot,
D

orchester,
W

icom
ico,

S
om

erset,
W

orcester)

S
outh

(M
ontgom

ery,
H

ow
ard,

A
nne

A
rundel,

P
rince

G
eorge’s,

C
alvert,

C
harles

and
St.

M
ary’s)

•
N

orth
(B

altim
ore

C
ity,

B
altim

ore
C

ounty,
C

ecil,
H

arford,
C

arrol)

M
id-A

tlantic
E

quity
C

onsortium
, m

a
2019.

N
otto

be
rE

p/cc/iced
w

ithoutperm
ission

ofM
A

EC
.
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Scope and Access Focus Group Questions

Sample focus group questions

Parents:
How easy or difficult has it been to find child care for your family?

Providers: (Teachers & family child care)
How easy or difficult is it for families in your area find high quality childcare options for their
children?

Community Organizations:
How easy or difficult is it for families in your communities to access to quality childcare
services?

Suggested questions from scope and access group

Parents:

Providers:

Community Organizations



Quality Focus Group Questions

Sample focus group questions

Parents:
What are some things you looked for when deciding whether to send your child or children to a

specific provider?

Providers: (Teachers & family child care)
What are some ways that the Maryland State Dpartment of Education supports you to improve

the quality of your program?

Community Organizations:
How would you describe the quality of early childhood programs in your community?

Suggested questions from Quality group

Parents:

Providers:

Community Organizations:



Transition Focus Group Questions

Sample focus group questions

Parents:
How well, and in what ways, is your childcare provider preparing your child to enter
kindergarten?

Providers: (Teaëhers & family child care)
In what way is your program preparing children for success in kindergarten?

Community Organizations:
What method do you use to keep track of the children you serve from their early childhood
program into the school?

Suggested questions from transition group

Parents:

Providers:

Community Organizations:



Collaboration and Coordination Focus
Group Questions

Sample focus group questions

Parents:
What kinds of programs and/or services does your family need to support the development and learning
of your child?

Providers: (Teachers & family child care)
What kind of data you use regarding the children and families you serve? Are there any initiatives under
way to improve these data?

Community Organizations:
What policies and practices are in place that either support or hinder collaboration between your
organization and the state (MSDE and other state agencies like DHS, MDH)?

Suggested questions from Collaboration and Coordination group

Parents:

Providers:

Community Organizations:



Funding Focus Group Questions

Sample focus group questions

Parents:
What services or programs are needed by you as a parent that aren’t currently available?

Providers: (Teachers & family child care)
From your perspective, what bathers currently exist to the ftrnding and provision of high-quality early
childhood care and education supports?

Community Organizations:
From your perspective, what are the barriers to the current governance or financing of the early childhood
system in Maryland to provide high-quality services and supports? What suggestions do you have for
eliminating them?

Suggested questions from funding group

Parents:

Providers:

Community Organizations:





(F)
rt
Di

CD

n
C

Di
0
C
-‘
Di
r1

C
CD
Di
D
a
m
0)0

Dins

-I,
DC

am
C
n
Di

C
:3

a
C
CM
C
-‘

-C
n
C
C
:3
n

-‘

N

CD
-3

‘0,

0)
D
D
—
D

C,
-5
Di
D

Di
-3

Di
D

VI



V
A

N
D

E
X

C
E

L
L

E
N

C
E

P
ritzker

Policy
P

riorities

•
Increase

the
num

ber
of

fam
ilies

w
ith

children
prenatal

to
age

th
ree

w
ho

are
connected

to
essential

health,
developm

ent,
and

social
em

otional
support

services.

•
Increase

the
num

ber
of

low
-incom

e
infants

and
toddlers

receiving
affordable,

high-quality
child

care.

0



mI

0
•

ii
Qrtr-j.

I Di
rtrtDi Di ••t Di
D CD r+ — Di ——. Tn

-% CD ‘I IUA— .

=n D
tDiDJ
oc_n DQ

n —= rt -- —.—.
—. C,

rtD <DiDi—.
aQ <-a OQ D

m
Qrt

Dicr :3Di

_

CD
— Di ii

_

ii
0rt cno Di

Di
Di0_ n

_

0CD
0 o CD

Di a = (I)

na_ 0 Di
00 :3 0

:3
0 Di

00 1W —.

CD 0

rt
Di =
r



-

0
(I)
-on

DO) p

aa
CD

C

3
0) 0

03 0

_2_ D
0)
D
LI,

ci 0)
C 0
CD

0)

0)

0
LI,

3
0)
ci
CD



M
A

RY
LA

N
D

STA
TE

D
EPA

R
TM

EN
T

O
F

E
D

U
C

A
T

IO
N

E
Q

U
IT

Y
A

N
D

E
X

C
E

L
L

E
N

C
E

T
arget

goal:
baseline

by
2023

and
long-term

goal
of

a
50-

percentage
point

increase
over

baseline
children

and
fam

ilies
program

s

0

Policy
A
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w
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children
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high-quality
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A
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Plan

•
S

pecific
strateg

ies
to

ad
v
an

ce
an

ag
en

d
a

to
in

crease
investm

ent.
•

C
lear

plan
for

how
the

collaborative
approach

w
ill

incorporate
com

m
unities.

•
H

ow
you

w
ill

identify
an

d
ad

d
ress

disparities.
•

E
stablish

clear
m

etric
for

su
ccess.

•
A

spirational
vision

w
ith

short-and
long-term

goals.
•

S
trategy

for
securing

additional
funding

(federal,
state,

local,
private).

•
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L
eadership

C
ouncil

•
G

overnor
•

S
tate

S
u
p
erin

ten
d
en

t
of

S
chools

•
S

ecretary
of

th
e

D
ep

artm
en

t
of

H
ealth

•
S

ecretary
of

th
e

D
ep

artm
en

t
of

H
um

an
S

ervices
•

R
epresentatives

w
ho

serve
on

th
e

SC
from

th
e

S
tate

S
enate

and
th

e
H

ouse
•

A
nne

D
uggan,

director
of

th
e

H
om

e
V

isiting
R

esearch
N

etw
ork

•
Six

p
aren

t
m

em
bers

of
th

e
SC

•
U

p
to

th
ree

SC
LECA

C
rep

resen
tativ

es
w

ho
participate

in
local

p
ren
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-th
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initiatives.
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MARYLMID STATE OEPARTNENT OF

EDUCATION
Bjam THPCUOH F’vt

410MiD EXCELLENCE J

Preschool Development Grant Birth through Five (PDG B•5) for Local Councils

Through the PDG B-5, the local early childhood advisory councils will have the opportunity to apply for
quality improvement grants for up to $25000. The purpose of this grant is:

> To develop, update, or implement a strategic plan that facilitates collaboration and coordination
among existing programs of early childhood care and education in a mixed delivery system within
Maryland’s 24 jurisdictions, designed to prepare low-income and disadvantaged children to enter
kindergarten, and to improve transitions from such system into the local educational agency or
elementary school that enrolls such children.

> To encourage partnerships among Head Start providers, State and local governments, private
entities (including faith and community-based entities), and local school systems (LSS) to improve
coordination, program quality, and delivery of services.

> To maximize parental choice among a mixed delivery system of early childhood care and
education program providers.

To support jurisdictions to analyze the current landscape of mixed delivery system of early
childhood care and education and implement changes to the system that maximize the availability
of high-quality early childhood care and education options for low-income and disadvantaged
families across providers and partners, improve the quality of care, streamline administrative
infrastructure, and improve local-level early childhood care and education funding efficiencies.

> To assist with overcoming local school readiness achievement gaps, as measured by the
Kindergarten Readiness Assessment, for children with high needs, including children from low-
income families, children with disabilities, and English Learners.

> To assist with improving the early childhood service delivery system in each local jurisdiction to
help maximize local resources for early childhood through collaboration and consistent
coordination,

Sustainability
Local Councils must describe plans for continuing the project beyond the funding cycle. Answering
questions such as; how will the project be sustained after funding ends, what are the plans for maintaining
the project’s partnerships, and how do council member’s transitions impact the effectiveness of the council?

Length of Grants:
July 1,2019 to December 31, 2019

For more information on the PDG B-5 initiauve, visit: https://earlychildhood.marylandUblicschools.org/PDG
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Results Count Institutesfor Local Early Childhood Advisory Councils

Facilitated by: The Annie E. Casey Foundation

Cohort 1 Western, MD October 8t1, & 9th 8:OOam-4:3Opm

Cohort October 10th & 11th’ 8:OOam-4:3Opm

Cohort 3 Eastern Shore October & 1th 8:OOam-4:3Opm

Participants will have the opportuni4’ to engage in discussion around:

• Developing and implementing strategies to improve school readiness;

• Exploring opportunities to connect with the other Local Councils;

• Applying and practicing Results C’ount skills to support the progress oftheir
Cotni cils;

• Using critical incidents to strengthen your ability’ to address adaptive
challenges;

• Gaining a deeper understanding ofhow to address and resolve conflict;

• Strengthening capacity to support your Councils ability to execute
strategies;

• Preparingfor Council meetings;

• Making commitments to further your own leadership development and
support the progress ofyour Councils; and much more!





STANDARDS I PROFESSIONAL LEARNING I FAMILY ENGAGEMENT
www.wida.us/EarlyYears
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WIDA Early Years provides trusted resources for the
early care and education community to support

dual language learners ages 2.5—5.5 years



WIDA Early Years
The WIDA Early Years comprehensive approach to early language

development promotes educational equity for dual language learners (DLLs).
WIDA tools and resources available include:

• WIDA Early Language Development Standards
• Professional Learning for administrators and practitioners
• Family engagement resources

Dual Language Learners (DLLs):
Children, ages birth to five years, who are developing two or more languages
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The Early English Language

Development standards
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Standards
WIDA Early Language Development Standards help practitioners understand
what they can expect a DLL to know and be able to do in terms of their language
development. WIDA Early Language Development Standards:

• Provide a culturally, linguistically, and developmentally appropriate framework for
supporting, instructing, and assessing DLLs, ages 2.5—5.5 years

• Are available for English and Spanish language development
Correspond with

WIDA K—i 2 Standards
States’ Early Learning Standards
Head Start Early Learning Outcomes Framework
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WIDA Promising Practices
WIDA Can Do Descriptors
Connection Documents to

Early Learning Standards
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WIDA Early Years Professional Learning builds state and local capacity to support DLLs
through training, coaching, and technical assistance.

Offerings are available across multiple formats:

Online: On demand learning that can be accessed anytime, 1-hour modules
Workshops: 1—3 days, in person
Capacity Building: Multiple days over an extended period of time, in person with
online component

Examples ofjouIcs Covered in WIDA Early Years Professional Learning
Include

Introduction to dual language learners and dual language development
• The WIDA Early Language Development Standards
• Supporting and assessing dual language development
• Family engagement

Note: To learn more about access to Early Years Professional Learning opportunities,

- Professional Learning

please email EarlyYears@wida.us.



Family Engagement
WIDA Early Years recognizes the critical role families play in the early care and
education of their children. Our research-based tools

• Honor and promote home language development
• Foster meaningful two-way communication

focused on dual language development
• Promote advocacy for children and families

ii
Examples of WIDA Family Engagement
Resources Include______
WIDA Promising Practices
WIDA Focus On the Early Years Bulletins
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WIDA 1025W. Johnson St., MD#23 Madison, WI 53706

www.wida.us 11-866-276-7135 I
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STRWING READERS
COMPREHENSIVE LITERACY

GRANT PROGRAM
Maryland’s Striving Readers grant places emphasis on alignment of literacy

across the entire state; as a result, Maryland awarded subgrants to all 24 local
school systems. Priorities include use of evidence-based interventions and

support to disadvantaged children. The Maryland Board of Education is
particularly interested in supporting early literacy; therefore, alignment of

language and literacy from birth to age 5 with kindergarten through grade 12 is a
main priority.

I hXL
MARYLAND STATE DEPARTMENT OF

EDUCATION
EQUITY AND EXCELLENCE I

Maryland’s Keys to Comprehensive Literacy

Maryland’s Comprehensive Literacy Plan is based upon five KEYS
included across all age bands:

• Educational Leadership
• Strategic Professional Learning
• Continuity of Standards-based Instruction
• Comprehensive System of Assessments

I!

• Tiered Instruction and Intervention



Key 1: InstructionaL Leadership
The leadership on every level from the state, to the local school systems, to the schools must recognize
and tap into the needs, strengths, and concerns of the community; the cultural makeup of its citizens; and
the equity issues which impact the state, school, and district. Components of Instructional Leadership
include identifying and encouraging teacher leaders; establishing leadership ladders; providing
opportunities for regular literacy meetings, data dialogues, and joint planning; and monitoring and
assessing progress.

Key 2: Strategic ProfessionaL Learning
Clear, systematic, needs—based professional learning is vital to impact student growth. Maryland’s CLP
embraces the whole child, from birth to Grade 12. This occurs through strong partnerships with families
and guardians, early childhood educators, Prek—12 teachers, higher education staff members, other
community stakeholders, and a high-quality and sustained system of professional development for
educators. Together state and local teams will establish and disseminate needs—based professional
learning in a variety of modalities to local school districts, K—l2 Educators, Birth to 5 organizations, and
local communities. The team will also establish a system for addressing the needs of individual students
through data dialogue, peer coaching, and mentoring.

Key 3: Continuity of Standards-Based 4
Instruction

With the adoption of the MCCRS, educators have developed an understanding of the progression of A:
standards from PreK—l2th grade and across content areas. Working with local school systems,
community-based programs, local Early Childhood Advisory Councils, public libraries, and institutions
of higher education, Maryland will expand its vision of literacy to include the continuum of birth to adult
education in order to engage all groups and to increase alignment. True equity of instruction cannot be
achieved until all students receive instruction aligned to the standards and delivered with fidelity.

Key 4: Comprehensive System of
Assessments

Assessments provide information on various forms of instruction, student knowledge, and achievement.
A comprehensive system of assessments includes state, local, school, and teacher assessment data. This
data is analyzed in collaborative teams through the use of data-dialogue, peer coaching, and mentoring in
order to guide and refine instruction. A comprehensive assessment system allows for strategic data—
informed decision making to meet the needs of the individual student.

Key 5: Tiered Instruction and Interventions
Maryland has adopted regulation for the inclusion of Universal Design for Learning (UDL) in all
classrooms. This approach provides choice and individualization for students which, in turn, allows
teachers to provide tiered instruction. In addition, Maryland developed a structured Response to
Intervention Framework in 2008 that was adopted state—wide. The state’s tiered system of support will
continue to be refined, will include all children, and will provide enrichment and intervention models in
order to achieve comprehensive literacy for all.
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Maryland’s
Infant 2’ Early Childhood Mental

Health Consultation Project
2019 Legislative Brief

The NatibnoI Model

Infant and Early Childhood Mental Health Consultation is an evidence-informed intervention for supporting children’s social and
emotional development and addressing challenging behaviors In early learning and home environments: IECMHC has been shown
to improve classroom climate and child behaviors, and to reduce preschool suspensions and expulsions Data on expulsions and
suspensions for children in early education programs indicate rates triple that of expulsion rates for school-aged peers: National
aftention has been given to IECMHC as a primary mechanism to address these concerns.

pulslon and Long Term School OUtcOmes4 DrIven of ExpulsIon5

As much as ID times more likely to • Structural quality

• Fail a grade In school • Gaps In knowledge of early childhood

• Hold negative school attitudes • Trauma/behavior connection

• Drop out of high school • Racial and gender disparities in disclphne

• Face incarceration
,,..

I I

Infant and Early Childhood Mental Health Consultation Outcomes

Workforce Outcomes: Reduced stress and burnout, FamIly Outcomes: Prevention of suspensions and expulsions,
reduced turnover, and higher quality interactions, Improved dyadic relationships, and reduced missed work days for parents.

- I
. -

fl Maryland has used IECMHC to promote positive social emotional dev&opment and address

behavioral concerns In young children for over a decade. It was one of the first states to pilot
consultation programs the IECMHC model in 2006.spanning all 24 jurisdictions

Outcomes in Maryland, FY 2019

/\ Increased Positive Reduction of PreschoolJ—\ School Climate \/ suspensions & Expulsions

b ‘h

AN 3 SWE OF: A[IrMNr CF

EDUCATION
EQUITY AND EXCELLENCE

I UNlVERSlTyfM,.ftyMr<D
.1 SUlOOL or SociAl. Voax

,or: I C
An WkPtEnC%tAr:ON

IECMHC services led to significant increases in positive

classroom climate, including:

• Positive transitions

• Staff awareness of social emotional needs

IECMHC contributed to preventing suspensions and

expulsions in 94.31% oF this years consultation cases in

Maryland, Only 5.69% of cases resulted in formal

• identification of feelings & problem solving strategies
expulsion after initiation of consultation services.
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5 CHILDREN RECEIVED

SUPPORTIVE

cZ2
INTERVEN11ON

SERVICES IN FISCAL

YEAR 2018

Demographics
Gender of Children Served, FT 2018

as
1 s•a 24.7%

§!IRPOrtS Provided

• Child and classroom observation and assessment
• Referrals to early intervention, Child Find, mental health

services and community resources
,

• Parent and teacher training and coaching
. cj’

• Behavior modification skills
• Strategies for serving children with behavioral health

needs

Ages of Children Served, FT 2018

0 - 11
Age In Months Percent of Children

1%
12-24 1,3%
25-36 13.8%
37-48 rtr

49-60 .

61-72 9.3%

83.65% of services I
The average duration of

are delivered within child I services is 4 monThs.
care centers.

ft

Needs of FamIlies Served

10.16% receive Child Care Subsidy

13.66% had an IFSP or IEP at time of closure

12.55% were adopted or fostered, had exposure to
substances, were homeless, or had an incarcerated
parent

‘—I..-,

Larger Workforce Needed:

16%

Child RaceiEthnlclty HlspanlciLauno
2.39%

Asian Pacffic islander
5.29Y 0.60%

Multiracial ‘“ . White
11.95% N’ /

\L&

Black
24.50%

t
ChIld Behavior Concerns, Parent & Teacher
Reports for Referred Cases in Maryland,
FY 2018

80 756%
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Teacher Parent
Percent of Children with identñed Behavior Concerns

Pre IECMHC D Post IECMHC

S

•0€in
of children identified as in need were not served. Of those

cases. 11% were attributed to consultation not being

available indicating the need for additional

consultation capcjjy..

0

SEFEL Pyramid Model

18 consultants across a of the 11
consultation programs are highly engaged in the

implementation of the Social Emotional
Foundations tar Early Learning framework,

including traning and ongoing coaching.

1n a short amount of time a specialist came to my centet evaluated the child and right

away gave my staff and I verbal and tangible tools to work with.

- Baftimore County Classroom Teacher

• Maryland’s IECMHC services led to measurable

improvements in child behaviors for both teachers and

parents

• Teachers and parents aiso reported improvements in

children’s ability to be independent, persistent stay calm.

demonstrate self-control, and form relationships
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POSITION ANNOUNCEMENT

EQUITY AND EXCELLENCE I Karen B. Salmon, Ph.D.
State Superintendent of Schools

Office of Human Resources• 200 West Baltimore StreetBaltimore, MD 21201 ‘410-767-0019 ‘ 410-333-3045 TrY/TOD
DIVISION OF EARLY CHILDHOOD DEVELOPMENT April 26, 2019
ASSISTANT STATE SUPERINTENDENT

POSITION TITLE:

POSITION NUMBER:

SALARY:

Education Program Specialist I — Early Childhood Systems Specialist

Contractual pin # 345642 (JobAps #19-005055-0013)

Stale Salary’ Grade 21
Annual Salary’ Range: $62,063 - $90,644

LOCATION:

NATURE OF WORK:

DUTIES AND
RESPONSIBILITIES:

Nancy S. Grasmick Education Building
200 West Baltimore Street
Baltimore, MD 21201

This is a contractual position responsible for providing technical assistance & program
support to the Assistant State Superintendent within the Division of Early Childhood in
the areas of birth to 8 early childhood systems and initiatives; meeting the needs of
Vulnerable Populations & the State standards, curriculum & assessments; consults with
other branches & offices within the division, other MSDE divisions & public / private
organizations regarding birth to 8 coordinated services.

Research, analyze & make recommendations on administrative, management &
procedural practices; write logical, comprehensive, concise reports & correspondence;
handle confidential / sensitive information & exercise discretion concerning its
disposition; review & assist in the development of monitoring policies & programs,
including birth through 8 early childhood systems & initiatives; identify program needs
regarding the transition of young children across early childhood programs & into public
school, research, collaborate & evaluate best practices / strategies within the birth-8;
monitor programmatic & fiscal progress of grantees in accordance with state approved
procurement policies & procedures; & conduct on-site visits of programs & apply related
federal laws, state laws; provide technical assistance to grantees & early childhood
programs; consult with public I private organizations regarding program monitoring &
accounting policies; and represent the Division of Early Childhood.

NI IN I MUM
QUALIFICATIONS:

EDUCATION: A Master’s Degree or equivalent 36 credit hours of post baccalaureate
course work in Early Childhood Education, Elementary Education, Educational
AdministrationlSupervision or a related Educational field.

EXPERIENCE: Four (4) years of professional experience in coordinating
administering an education program or service directly related to Early Childhood.

or

Knowledge of Preschool Development Grant Birth
experience with grant implementation & oversight;
technical assistance to stakeholders in developing &
ability to communicate effectively in writing & orally;
time with competing priorities & deadlines; demonstrated ability to create & foster
excellent working relationships.

ESSENTIAL
REQUIREMENTS:

through Five (PDG B-5);
experience with providing
implementing their grants;
submit required reports on

AFFIRMING EQUAL OPPORTUNITY IN PRINCIPLE AND PRACTICE



PROCEDURE FOR To apply for this position online go to MSDE Jobs on JobAps (or complete an MSDE
APPLICATION: Application on malandpublicschools.or). On-line applications (and resumes) are

the preferred method for receiving your application/attachments. Using this method
will allow applicants to access their documents for ffiture recruitments for which they
apply and verify that the appropriate documents (resume-credentials) have been
attached to the recruitment that requires them. Applicants must include their resume
and provide sufficient information on the appLication to document that they satisfy
the minimum qualifications for this recruitment. Please do not put “See Resume” in
the job duties section of your application; your application will not be considered.

If you utilize fax or regular mail as the option to submit required attachments, you
will need to resubmit these documents each time you apply for a new position that
requires the attachments. Additionally, you must include the following information
on each page of the attachment you submit in order to ensure that we append the
attachments to the correct recruitment: First and Last Name. Recruitment Number,
and the last 4 digits of your SS# and indicate application for - Education Program
Specialist I — Early Childhood Systems Position# 345642 - (JobAps #19-005055-
0013). Mailing Address: Maryland State Department of Education, Office of Human
Resources, 200 West Baltimore Street, Baltimore. Maryland 21201. Fax: 410-333-
8950— This fix number is for Department of Education recruitment actions only.

If you have difficulty with your user account or have general questions about this
online application system, please contact the MD Department of Budget and
Management, Recruitment and Examination Division at 410-767-4850. For inquiries
or an MSDE Application, contact 410-767-0019 or TTY/TDD 410-333-3045 or visit
our website at http://www.marylandpublicschools.org’.

App,-opriate accommodations for indh’ithrnls it’ll/i disabilities available upon request

CONDITIONS OF Proof of eligibility to work in compliance with the Immigration Reform and Control
EMPLOYMENT: Act and possible travel throughout the State are required. Any misrepresentation of

academic or experience requirements for this position may result in non-selection or
termination of employment.

CLOSING DATE: For inmediate consideration please submit your application by May 10, 2019— Open Until
Filled.





Restaurants near Ascend One, HCPSS Conference Center, Columbia, MD

Pub Dog Pizza Mission BBQ
8865 Stanford Blvd #101 6270 Columbia Crossing Cir
Columbia, MD 21045 Columbia MD 21045
410-872-0634 443-832-6180
Katana Sushi BGR
8865 Stanford Blvd Ste 105 6250 Columbia Crossing Cir D
Columbia, MD 21045 Columbia MD 21045
410-290-2883 443-319-5542
Greene Turtle CAVA
8872 McGaw Rd Suite C 6181 Old Dobbin Lane
Columbia MD 2L045 Columbia, MD 21045
410-312-5255 443-283-3400
Jason’s Deli Noodles and Co.
8874 McGaw Road 6191 Old Dobbin Lane
Columbia, MD 21045 Columbia, MD 21045
410-309-5980 410-872-3729

‘ Cheeburger Cheeburger Chipotle
8872 McGaw Road 6181 Old Dobbin Ln. I Suite 100
Columbia, MD 21045 Columbia. MD 21045
410-290-6495 410-872-8688
Panera Maiwand Kabob
6435 Dobbin Road 6131 Columbia Crossing Cir
Columbia, MD 21045 Columbia, MD 21045
410-772-8632 41 0-872-0975
Starbucks Red Robin
6365 Dobbin Road 8640 Snowden Pkwy
Columbia, MD 21045 Columbia, MD 21045
410-772-5305 410-312-0214
Chick-fil-A Famous Dave’s
6375 Dobbin Rd 6201 Columbia Crossing Cir
Columbia, MD 21045 Columbia, MD 21045
410-715-1103 410-290-0091

:

McDonald’s Buffalo Wild Wings
• 6385 Dobbin Road 6191 Columbia Crossing Cir

Columbia, MD 21045 Columbia, MD 21045
, 410-740-7325 443-5464383

Ia Madeleine
6211 Columbia Crossing Cir
Columbia. MD 21045
410-8724900


